ic Education Teacher
Program

Faculty of Education

Al-Azhar University-Gaza

Diversity Inclusion and Special Education
Needs
(DISEN) Track Handbook

Bachelor (BA) in Basic Education (Grades 1 -4)
DISEN pathway or TELTA pathway

2018 / 2019

Co-funded by the
Erasmus+ Programme
of the European Union







Table of Contents

Welcome & INTrOAUCTION: ....eiiiiieiie ettt ettt sab e st e s bt e e sabeesabaeesareesareeesnneens 5
DISEN OUECOMES....eiiiiiiiiiiiiiii ittt st e e s a e e s et e e s sba e e e s sba e e e s sabaeeessnaeeessanes 6
DISEN COUPSES .niiiiiiiiiiiii ittt ettt ettt et e e s a e e e e et e e s sba e e e s s ba e e e s sabaeeessraaeessanes 7
Overview Of YEar 3 and YEar 4 COUISES .....uuiuutiiiieriieeitteestteesiteesteesareeesareesaseessseeesseeessseesaseesaseeesaseesnns 8
DISEN COUISE OULIINES ...ttt ettt ettt ettt ettt et sb e e sat e sb et e sab e e sabeesbeeesabeeesnseesabeesareeesareenane 10
Introduction to Diversity, Inclusion and Special Educational Needs ..........cccceeeecieeeeiiieececciee e, 10
Lesson Planning and ASSESSIMENT.........uueiiieiiieeceiiee e eeite e e eeite e e estee e e e ebeee e e beeeeesabaeeeesabeeesennreeaeennsenas 13
Physical and SENSOry IMPairMeENTS .......eeeiiiiiie ettt eette e e e tre e e e ebee e e e ebee e e eearaeeeenrenas 16
Behaviour Modification in the Classroom ..........cocuiiiiiiiiiiniie ettt 19
LearNiNg DIffiCUIIES uveee et e e et e e s eab e e s e sbe e e e esabaeeeenreeas 22
Able, Gifted and Talented EAUCATION .......ooviveiiiiieeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeee ettt e e e e e e e e e ereeeees 25
Emotional, Social and Behavioural Difficulties (ESBD).......cccueiiiiiiiieiciee ettt e e 28
Intellectual IMPairmMent and AULISM ......coi i et ebee e e e eree e e e earae e e e nreeas 31
ICT for Special Educational Needs (DISEN/TELTA) .....ccvieiierieiiesieeireeteesreesteesteesaeereeseesseessnesaneens 34
]I = AV o T T el o] [P 37

Palestinian Teacher Professional Development IndeX (PTPDI).......cccoccuiiieeciiiieeeiiieee e ecieee e 39






Welcome & Introduction:

Dear student,

The Faculty of Education at Al Azhar University is delighted to welcome you to the DISEN track of the
elementary stage program, which includes innovative courses that will develop in-depth knowledge
and skills in Diversity Inclusion and Special Education Needs (DISEN). As the Mistry of Education have
started to apply the philosophy of inclusive education in the schools of West Bank and Gaza, it is
now a requirement to involve all teachers in meeting the needs of all children including those with
Special Educational Needs.

Valuing diversity in the classroom and respecting all learners will provide opportunities for all
children to reach their full potential. On the DISEN track, you will examine a range of learning ability
styles and pedagogical approaches to support all learners develop and progress. The courses
encourage a holistic approach to educating children with special educational needs to ensure the
best outcomes. This will include consideration of effective working with professionals and families
and so as part of the course there will be opportunities to engage with guest speakers, and visits to
specialist provision to enhance your understanding of how theory is realized in practice.

You will study current and relevant policy and practice, developing knowledge and expertise in this
specialist area to enable you to recognize children’s strengths as well as their additional needs,
which will enable you to effectively support them to participate and contribute fully in school.

Completing the DISEN track will enable you to make valuable contributions to the future schools in
which you teach as well as supporting your opportunities for employment in this specialist field. As
you progress within teaching, your specialist knowledge may lead to further professional and
leadership opportunities within schools as outlined in the PTPDI, helping you to change the society
to be a better one.

This handbook is designed to provide you with an overview of all the important information that you
need to know about the DISEN track including the outcomes, courses and information on the
assessment.



DISEN outcomes

1.

Demonstrate an understanding of special educational needs and disability policy and
practice internationally and locally.

Apply theories of inclusive education to develop a philosophy that promotes the principles
of diversity, inclusion and special education needs in professional practice in schools.

Knowledge of how to identify different learners’ strengths and needs; raising your
awareness of child-centred approaches which value diversity and inclusion.

Demonstrate understanding of the wide range of causes and influencing factors on
children’s development and the ways in which they learn.

Evaluate a range of different teaching strategies to support children with diverse learning
styles in accessing the curriculum.

Facilitate inclusive learning by differentiating lesson content and assessments to encourage
meaningful engagement for all learners; overcoming barriers to participation for children
with diverse learning styles.

Demonstrate creativity and innovation in fostering new approaches and resources which will
enhance learning opportunities that are more inclusive and provide a positive leaning
environment.

Demonstrate reflective practice in learning and teaching to continually develop skills,
knowledge and practices in the specialist area of diversity, inclusion and special education
needs.



DISEN courses

DISEN Year 2:

Course Name

Prerequisite

Credit hours

Course Number

An Introduction to
Diversity, Inclusion
and Special Education
Needs

3

Eder 1320

DISEN Year 3:

Course Name

Prerequisite

Credit hours

Course Number

Lesson planning and
assessment

3

EDUC 4343

Physical and Sensory
Impairments

Psyc 1338

Behaviour
Modification in the
Classroom

Psyc 2313

DISEN Year 4:

Course Name

Prerequisite

Credit Hours

Course Number

Learning Difficulties | ------- 3 Psyc 2335
Able, Giftedand | ---—--- 3 Eder 4322
Talent Education

Emotional, Social and | ------- 3 Psyc 2315
Behvioural difficulties

Intellectual | - 3 Psyc 3337
Impairment and

Autism

ICT for Special | - 3 TELT4305

Education Needs




Overview of Year 3 and Year 4 Courses

Year 3 Semester 1

Type cr Course Name Code
Hours
Uni 1 Quran 3 Isim 3107
Uni 2 Environmental Sciences (Elective) Geol 3203
Fa 3 Educational Technology EDUC 3309
DISEN 3 DISEN 2: Lesson planning and assessment (D), or EDUC4343
TELTA TELTA 2: The concepts of ICT in Education TELT3301
Fa 3 Education Studies 2: Extending and enriching practice Educ 3337
Fa 2 Practicum 3 Educ 2240
Maj 2 Arabic 3: Calligraphy and Dictation and methods of teaching Eder 4223
Maj 3 Science and methods of teaching science 2 Eder 2304
Year 3 Semester 2
Type cr Course Name Code
Hours
Uni 1 Quran 4 Isilm 4113
Uni 2 Islamic Tafseer ISLam 3201
Fa 2 Practicum 4 Educ 3241
Maj 3 Classroom Management EDUC 3302
Maj 2 Science and methods of teaching science 3 Eder 4224
Maj 2 Mathematics and methods of teaching mathematics 3 Edsc4203
DISEN DISEN 3: Physical and sensory impairments (D), or Psyc 1338
TELTA 3 TELTA 3: Using Media in Education TELT3302
DISEN DISEN 4: Behavior modification in the classroom (A), or Psyc 2313
TELTA 3 TELTA 4: Mobile learning TELT3303




Year 4 Semester 1

Type cr Course Name Code
Hours
Uni 2 Palestinian Studies (Elective) Pals 4201
Fa 2 Practicum 5 Educ 4242
Fa 3 Islamic Studies and methods of teaching Islamic Studies 1 Eder 2307
Maij 1 Practicum 6 (gather data for action research and return to Eder 4101
school to
Maj 3 English and methods of teaching English 1 Eder2306
Maj 3 Social Studies and methods of teaching Social Studies 1 Eder2305
Maj Nationalization and Socialization EDER2345
DISEN 3 DISEN 5: Learning Difficulties(A) Psyc 2335
TELTA TELTA 5: ICT in gamification and programming in Education TELT4301
DISEN 3 DISEN 6: Able, gifted and talented education (D) Eder 4322
TELTA TELTA 6: ICT in Science Education TELT4302
Year 4 Semester 2
Type cr Course Name Code
Hours

Uni 2 Human Rights (Elective) LAW 4201
Fa 3 Education Studies 3: Transforming practice Educ 4338
Maj 3 Physical Education Eder 1303
DISEN 3 DISEN7: Emotional. Social and behavioral Difficulties (D) Psyc 2315
TELTA DISEN7: Emotional. Social and behavioral Difficulties (D) TELT4303
DISEN 3 DISENS: Intellectual impairment and autism (D) Psyc 3337
TELTA TELTA 8: ICT in Language and mathematics Education TELT4304
DISEN 5 DISEN 9/TELTA 9: ICT for special education needs (D)

TELTA Is a cross reference between the two streams. TELT4305




DISEN Course QOutlines

Introduction to Diversity, Inclusion and Special Educational Needs

Course Code: Eder 1320
Level/ Year: 2

Credit Rating: 3

Teaching Hours: 3 per week

Instructor:

Course Description

This course responds to the need for teachers to be aware of both local and international concepts
and contexts in Inclusive Education. This provides a framework for understanding and responding to
the way in which teachers are expected to meet the learning needs of all children with diverse
needs, including those with special educational needs and disabilities. The course introduces key
concepts relating to inclusion, diversity, disability and special educational needs. It also introduces
students to current policy and practice in Inclusive Education in Palestine and abroad and explores
critical issues relating to Inclusive Education. This course will form the basis for subsequent courses.

Intended Learning Outcomes
By the end of this course, you should be able to:

1. Demonstrate understanding of the relationship between historical perspectives in Inclusive
Education policy and practice internationally and locally

2. Demonstrate an understanding of special educational needs and disability

3. Apply theories of inclusive education to an understanding of inclusive schools and practice

Learning and Teaching Strategies

Students will be encouraged to read from a wide variety of sources, including books, journal articles,
newspapers, etc. These skills will be acquired via lecture, discussion, homework assignment,
portfolios, and group work. Through mastering these skills, students are expected to become active
and critical, reflexive thinkers.
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Course Schedule

Week Topic
PART 1: Historical perspective

Week 1 Historical Overview of developments in Inclusive Education: International
Perspectives (incl. policy)

Week 2 Historical Overview of developments in Inclusive Education: National Perspectives
(incl. policy)
PART 2: Theory and key concepts

Week 3 Rights, participation, discrimination and diversity

Week 4 What is ‘Inclusion’

Week 5 Dilemmas of Difference

Week 6 Models of Disability

Week 7 ‘Special Educational Needs’ (definition and overview of SEN Categories)
Submission of Assignment (assess knowledge from sessions before)

Week 8 Identification and Assessment of SEN: Critical perspectives
Mid-term Exam

Week 9 Theories of Inclusive Education
PART 3: Practice

Week 10 The Development of Inclusive Schools

Week 11 Inclusive Practice

Week 12 Family and Community partnerships and working with support

Week 13 School visits (mainstream and special settings)

Week 14 Reflection on School visits: Critical issues

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for final examinations as follows.

Coursework:

Presentation (10%) (ILO 1 and 2)
Assignment (10%) (ILO 1, 2 and 3)

Exam:

Mid Exam (20%) (ILO 1 and 2)
Written Exam (60%) (ILO 1, 2 and 3)

Recommended reading

Ahmad Fteiha, (2014) ‘Inclusive Education Model for People with Intellectual Disability(PWID) in
Palestine’ The Swedis®rganization for Individual Relief(SOIR)
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Ahmad Fteiha, (2000) ‘Teachers’ Attitudes Towards Integrating Students With Special Needs In
Public Schools’, AlFKarma Journaissue no. 1

Ahmad Fteiha, (2008) ‘Developing an Educational Strategy to Deal with the Challenges Confronting
the Palestinian Educational System’, PhD Dissertation, University of Jordan

Pia Karlsson (2004) Towards Inclusive Education for all in Palestiaestine Ministry of Education
and Diakonia/NAD

UNRWA (2016) Inclusive education glicy in brief  Available from:
https://www.unrwa.org/resources/strategy-policy/inclusive-education-policy-brief [accessed
10/9/18]

Supplementary texts

Armstrong, A.C., Armstrong, D. & Spandagou, I. (2010). Inclusive Education: International Policy and
Practice. Chapters 1,4,5.

Deppler, J. and Harvey, D. (2010). Inclusive Education: Practical Guide to Supporting Diversity in the
ClassroomAbingdon: RouledgeFalmer.

UNESCO (1990) World Declaration on Education for All and Framework for Action to Meet Basic
Learning Needs. International consultative Forum on Education f@aAdl UNESCO

UNESCO (1994) The Salamanca Statement and Framework for Actiospecial Needs Educatjon
Paris. UNESCO. http://unesdoc.unesco.org/images/0009/000984/098427¢ev.pdf

UNESCO (2000) Dakar Framework for ActionEducation for All, meeting our colle&icommitment
Paris. UNESCO

UNESCO (2003) ‘Overcoming Exclusion through Inclusive Approaches in Education’ Conceptual Paper
http://unesdoc.unesco.org/images/0013/001347/134785e.pdf

Websites
www.unesco.org. Search under ‘Inclusive Education’ and ‘children with special needs’.

www.eenet.org.uk

Journals

International Journal of Inclusive Education

International Journal of Disability, Development and Education
Disability & Society

Support for Learning

European Journal of Special Needs Education

British Journal of Special Education

Journal of Educational Policy
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Lesson Planning and Assessment

Course Code: EDUC 4343

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This course provides teachers with skills to teach and assess a class with diverse learning styles,
through the strategy of differentiation. It focuses on development of lesson plans based on the
curriculum, including what materials and resources are needed to support children with special
needs and disabilities. It will explore different approaches to facilitating active learning amongst all
students, recognizing the value of collaborative learning and group work as an approach. It also
focuses on how to differentiate assessment to assess learning outcomes. The course will develop the
teachers’ skills through simulated lessons.

Intended Learning Outcomes:
By the end of the course, you should be able to:’

1. Develop a differentiated lesson plan
2. Design assessment tasks for children with diverse learning styles
3. Facilitate an inclusive lesson

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.

Course Schedule

Week Topic
Week 1 Definitions of Differentiation
Week 2 Technology implications for Differentiation and Assessment
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Week 3 Universal Design for Learning

Week 4 Different ways of Representation, Engagement and Expression

Week 5 Language Development Learning Strategies and Assessments

Week 6 Reading and Writing Learning Strategies and Assessments

Week 7 Maths Learning Strategies and Assessments

Week 8 EXAM 1

Week 9 Types of Assessment; Normative and Criterion-based; Formative and
Summative

Week 10 Pretesting and Post-testing

Week 11 Rubric Development

Week 12 Assessment of Behaviour

Week 13 Collaboration and Co-teaching

Week 14 Use of Local resources to provide differentiation and sharing Final Lesson
Plans

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:
Differentiated Lesson Plan Development (20%) (ILO 1, 2 and 3)

Exam:
Exam 1 (20%) (ILO 1 and 2)
Final Exam (60%) (ILO 1, 2, 3)

Recommended reading

Murawski, W.W. & Scott, K.L. (2017). What really works with exceptional learnefdousand Oaks,
CA: Corwin Press.

Supplementary texts

Herbert, S. (2011). The inclusion toolkitondon: Sage.

Karten, T.J. (2010). Inclusion Strategies that work! Reseatmsed methods for the classroom.
London: Sage Publications Company

Passe, N.A. (2012). SEN Differentiationseading to positive interventionsleil Alexander Passe.
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Udvari-Solner, A. (2008). Joyful Learning: Active and Collaborative Learning in Inclusive Classrooms
California: Corwin Press.

Websites
http://www.p12.nysed.gov/specialed/commoncore/samplelessonplan.htm

http://www.ascd.org/research-a-topic/differentiated-instruction-resources.aspx

https://digitalcommons.pace.edu/lesson/

https://www.scholastic.com/teachers/articles/teaching-content/8-lessons-learned-differentiating-

instruction/

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs

https://digitalcommons.brockport.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&http
sredir=1&article=1282&context=surc

Learning Disabilities Checklist: https://childdevelopmentinfo.com/wp-
content/uploads/2014/12/Idchecklist.pdf

Journals

British Journal of Special Education

Disability & Society

Dyslexia

European Journal of Special Needs Education

International Journal of Inclusive Education

International Journal of Disability, Development and Education
Journal of Educational Policy

Journal of Learning Disabilities

Supportfor Learning
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https://digitalcommons.brockport.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1282&context=surc
https://childdevelopmentinfo.com/wp-content/uploads/2014/12/ldchecklist.pdf
https://childdevelopmentinfo.com/wp-content/uploads/2014/12/ldchecklist.pdf

Physical and Sensory Impairments

Course Code: Psyc 1338

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This course provides a balance of etiology, prevalence, medical diagnosis, health care concerns,
and practical ideas needed by teachers who serve students with special needs. Whether the
students disability is a degenerative disease, muscular dystrophy, or a hearing impairment, this
course presents information that teachers need to plan and administer an appropriate
education. The course explores a wide variety of conditions, and provides an overview of
physical disabilities, multiple disabilities, health impairments, and medical management needs. It
provides information on how to identify students’ needs and strategies to support students with
a variety of physical and sensory impairments in the class.

Intended Learning Outcomes:
By the end of the course, you should be able to:

1. Demonstrate an understanding of the types of physical and sensory impairments

2. Discuss the learning needs of children with physical and sensory impairments

3. Evaluate the different teaching strategies to support children with physical and sensory
impairments in their learning

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.

Course Schedule

Week Topic
Week 1 Understanding physical and sensory impairment
Week 2 Hearing impairment

16




Week 3 Strategies to support hearing impairment

Week 4 Visual impairment and deaf blindness

Week 5 Strategies to support visual impairment

Week 6 Physical disabilities and strategies to support and removing barriers to participation
Week 7 Exam 1

Week 8 Case study for physical disability, visual or hearing impairment
Week 9 Assistive technology

Week 10 Services available locally and internationally

Week 11 Planning an accessibility audit

Week 12 Medical conditions

Week 13 Working with parents and other professionals

Week 14 Sharing accessibility audits and presentations on the case studies
Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:
Accessibility Audit (20%) (ILO 1 and 2)

Exam:
Exam 1 (20%) (ILO 1 and 2)
Final Exam (60%) (ILO 1, 2 and 3)

Recommended reading

Fredrickson, N. & Cline, T. (2009) Special educational needs, inclusion and diverzityedn.
Maidenhead: Open University Press.

Hallahan, D. P., Lloyd, J.W., Kaufman, J.M., Weiss, M. P., & Martinez, E.A. (2005). Learning
Disabilities: Foundations Characteristics and Effective Teaching, 3rd Ed. Pearson.

Supplementary texts

Blairmires, G., Coupland, C., Galbraith, Parker, J., Simpson, A.F and Thornton, P. (2016). Supporting
Children with Sensory Impairme0ixon: Routledge.

Closs, A. (2000) The education of children with medical conditiokisingdon; Routledge David Fulton
Publishers
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Marschark, M. and Lampropoulou, V. (2016). Diversity in Deaf EducatiodSA: OUP.

Websites
https://www.ldworldwide.org/arabic

Journals

International Journal of Inclusive Education

International Journal of Disability, Development &ulication
Disability & Society

Support for Learning

European Journal of Special Needs Education

British Journal of Special Education

Journal of Educational Policy
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Behaviour Modification in the Classroom

Course Code: Psyc 2313

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This course introduces several topics to the students, starting from the theoretical basis of behaviour
modification, the nature of human being behaviour, and its norms, what is meant by behaviour
problem and how it can be identified by the class room teacher. In addition, they will be taught how
to address a number of techniques of decreasing the rate of problem behaviour and some other
techniques to increase the rate of positive behaviour. Finally, they will learn the steps of designing
and implementing a behaviour modification plan in the school environment.

Intended Learning Outcomes:
By the end of the course, you should be able to:’

1. demonstrate an understanding of the theories of human being behavior, including problem
behavior

2. demonstrate an understanding of causes or problem behavior

demonstrate an understanding of how to identify and assess problem behaviour.

4. demonstrate an understanding of how positive behavior could be enhanced and how
negative behavior could be decreased

5. design a behavior modification plan

w

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.
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Course Schedule

Week Topic

Week 1 Theoretical background to behaviour modification.

Week 2 Behaviour for Learning Behaviour Framework

Week 3 Learning Behaviour and Relationships

Week 4 Relationship with Curriculum

Week 5 Behaviour Assessment and Evaluation

Week 6 Qualitative and qualitative assessment of behaviour

Week 7 Mental Health and Wellbeing

Week 8 Exam 1

Week 9 The definitions of problematic behaviour, norms and types. Identifying and
assessment of Problem Behaviour

Week 10 Behaviour assessment and Evaluation

Week 11 Means of Increasing the rate of positive Behaviour

Week 12 Means of decreasing the Rate of Negative Behaviour

Week 13 Designing Behaviour Modification Plan in the School.

Week 14 Implementing Behavior Modification Plan in the School.

Week 15 Presentation of Positive Behaviour Plan- Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:

Positive Behaviour Plan Development (20%) (ILO 3, 4 and 5)

Exam:

Exam 1 (20%) (ILO 1 and 2)
Final Exam (60%) (ILO 1, 2, 3)

Recommended reading

Ellis S. & Tod, J. (2018). Behaviour for Learning®ed.London: Routledge.

Vaughn, S.R. & Bos, C. S. (2014) Teaching Students with Learning adehavior Problems"&Ed.

Pearson.
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Supplementary texts

Herbert, S. (2011). The inclusion toolkitondon: Sage.

Scott, T.M. (2016). Teaching Behavior: Managing Classroom through Effective Instructionsand
Oaks, CA: Corwin Press

Souers, K. & Hall, P. (2016). Fostering Resilient Learners: Strategies for Creating a Tr@smsitive
ClassroomAlexandria, VA: Association for Curriculum and Supervision Development.

Websites
http://www.wrightslaw.com/nltr/07/nl.0516.htm

http://inclusive.tki.org.nz/guides/behaviour-and-learning/

https://www.sess.ie/dyslexia-section/dyslexia-and-challenging-behaviour

http://www.hotchalkeducationnetwork.com/behavior-management-strategies/

https://www.brighthubeducation.com/special-ed-inclusion-strategies/30787-classroom-
management-tips-for-students-with-special-needs/

http://www.pbs.org/wgbh/misunderstoodminds/

https://www.understood.org/en/tools/through-your-childs-eyes

Journals
British Journal of Special Education
Disability & Society
European Journal of Special Needs Education
International Journal of Inclusive Education
International Journal of Disability, Development and Education
Journal of Emotional and Behavioras@ders
Journal of Educational Policy
Support for Learning
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Learning Difficulties

Course Code: Psyc 2335

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This courses introduces the types of learning disabilities and the effect they have on the child. It
looks at moderate, severe and profound difficulties as well as specific Learning Difficulties (SpLD) i.e.
dyslexia, dyspraxia, dyscalculia, dysgraphia, Autism Spectrum Disorder and ADHD. The course
explores holistic strategies to ensure that every child makes progress, regardless of the extent of
their disability. It provides an overview of the strengths and weaknesses commonly associated with
each of these conditions, as well as practical suggestions for modifying teaching materials and
methods to make learning enjoyable, effective and accessible for students. All aspects of learning,
from the simplest forms of non-verbal communication to the way ICT can motivate and inspire are
explored in this course for teachers to be able to support a child with learning difficulties.

Intended Learning Outcomes:
By the end of the course, you should be able to:

1. Describe the different types of learning difficulties, including specific learning difficulties.
Demonstrate understanding of the causes and influencing factors of learning difficulties
Discuss strategies necessary to support the learning needs of children with learning
difficulties.

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.
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Course Schedule

Week Topic

Week 1 Understanding learning difficulties

Week 2 Identification of learning difficulties

Week 3 Causation and the characteristics of learning difficulties

Week 4 Examining common characteristics of learning difficulties and developing teaching
strategies

Week 5 Identification and support from specialist centres

Week 6 Working effectively with parents

Week 7 Understanding more severe learning difficulties

Week 8 Midterm EXAM

Week 9 Understanding Specific Learning Difficulties

Week 10 Understanding ADHD and Autism

Week 11 Differentiation in the classroom and developing individual education plans

Week 12 Developing challenge for learners (Gifted and talented)

Week 13 Understanding how to manage transitions

Week 14 Understanding myths and misconceptions

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:
Assignment on a Case study (20%) (ILO 1, 2 and 3)

Exam:
Midterm Exam (20%) (ILO 1 and 2)
Final Exam (60%) (ILO 1, 2 and 3)

Recommended reading

Hallahan, D. P., Lloyd, J.W., Kaufman, J.M., Weiss, M. P., & Martinez, E.A. (2005). Learning
Disabilities: Foundations Characteristics and Effective Teaching, 3rehEsdn.
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Supplementary texts

Fredrickson, N. & Cline, T. (2009) Special educationaeeds, inclusion and diversig/ edn.
Maidenhead: Open University Press.

Herbert, S. (2011). The inclusion toolkitondon: Sage.

Websites
https://www.ldworldwide.org/arabic

http://www.pbs.org/wgbh/misunderstoodminds/

https://www.understood.org/en/tools/through-your-childs-eyes

https://www.eduplace.com/graphicorganizer/

Learning Disabilities Checklist: https://childdevelopmentinfo.com/wp-
content/uploads/2014/12/Idchecklist.pdf

Journals

International Journal of Inclusive Education

International Journal of Disability, Development and Education
Disabiity & Society

Support for Learning

European Journal of Special Needs Education

British Journal of Special Education

Journal of Educational Policy
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Able, Gifted and Talented Education

Course Code: Eder 4322

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This course provides student teachers with in depth knowledge of definitions of able, gifted and
talented learners. It will develop their skills to identify able, gifted and talented learners in their
classrooms and to support their learning. Whole school and effective classroom provisioning will be
explored, with information on different approaches and strategies to supporting learners inside and
outside the school. The course will also look at international comparisons through testing and
implications for policy formulation and delivery.

Intended Learning Outcomes:
By the end of the course, you should be able to:’

1. Demonstrate an understanding of how to identify gifted and talented learners

2. Evaluate a variety of strategies they could use to support gifted and talented learners in
their classes.

3. Evaluate a variety of approaches to support gifted and talented learners in and out of
school.

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.
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Course Schedule

Week Topic

Week 1 Benefits of gifted education to the individual and the country; Understanding myths
and misconceptions

Week 2 Definitions of Gifted

Week 3 Social and Emotional needs of gifted learners

Week 4 Identification of gifted learners

Week 5 Curriculum programmes

Week 6 Description of Acceleration

Week 7 Grouping and Enrichment

Week 8 EXAM 1

Week 9 Higher Order Thinking Skills (HOTS) Questioning strategies

Week 10 Developing Creativity

Week 11 Adaptation of existing lessons

Week 12 Developing Leadership

Week 13 Twice-Exceptional Learners and Special Populations

Week 14 Local resources and sharing Final Lesson Plans

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:
Lesson Plan Development (20%) (ILO 1, 2 and 3)

Exam:
Exam 1 (20%) (ILO 1 and 2)
Final Exam (60%) (ILO 1, 2, 3)

Recommended reading

Davis, G.A., Rimm, S.B., & Siegle, D.B (2014). Education of the Gifted and Talented: International
Edition, &' ed. Saddle River, NJ: Pearson

Supplementary texts

Karnes, F. B. & Bean, S.M. (2014). Methods and materials for teachinbe gifted Austin, TX: Prufrock
Press.
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Roberts, J. L. & Inman, T. F. (2014) Methods for differentiating instructiaustin, TX: Prufrock Press.

Roberts, J.L. & Boggess, J.R. (2011). Teachers survival guide: Gifted educatiustin, TX: Prufrock
Press.

Websites
https://www.world-gifted.org/publications/gifted-talented-international/

http://www.echa.info/

https://www.nagc.org/resources-publications/gifted-education-practices

http://www.hoagiesgifted.org

http://www.2enewsletter.com/

http://sengifted.org/

https://www.potentialplusuk.org/

http://www.davidsongifted.org/

Journals

Journal for the Education of the Gifted
Gifted Child Quarterly

Roeper Review

Gifted Education International

Gifted Child Today

2eNewsletter

Parenting for High Potential

Teaching for High Potential

27


https://www.world-gifted.org/publications/gifted-talented-international/
http://www.echa.info/
https://www.nagc.org/resources-publications/gifted-education-practices
http://www.hoagiesgifted.org/
http://www.2enewsletter.com/
http://sengifted.org/
https://www.potentialplusuk.org/
http://www.davidsongifted.org/

Emotional, Social and Behavioural Difficulties (ESBD)

Course Code: Psyc 2315

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This course covers wide range of topics related to the psychosocial difficulties among children in
school. It starts with defining ESBD and its causes and characteristics. It also explores how to support
children having such ESBD and trauma in the school environment. It also highlights teaching
strategies for such children and ways of parent involvement.

Intended Learning Outcomes:
By the end of the course, you should be able to:

1. Demonstrate understanding of the different types of emotional, social and behavioural
difficulties experienced by children in the context of Gaza

2. Evaluate teaching strategies necessary to support children with ESBD

3. Demonstrate understanding of the value of parent involvement in supporting children
with ESBD

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.

Course Schedule

Week Topic

Week 1 Understanding emotional, social and behavioural difficulties

Week 2 Factors and causation for emotional, social and behavioral difficulties

Week 3 Examining different categories of emotional, social and behavioral difficulties

Week 4 Internal and external factors impacting on emotional, social and behavioral
difficulties
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Week 5 Case study

Week 6 Using the Interactive Factors Framework

Week 7 Psychological trauma

Week 8 Exam 1

Week 9 Learner motivation, growth mindset and Positive behavioural strategies
Week 10 Emotional Intelligence and Social and Emotional Aspects of Learning
Week 11 Strategies to support learners with emotional, social and behavioral difficulties
Week 12 Individual behaviour plans

Week 13 Working with parents

Week 14 School polices and approaches

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:
Behaviour plan (20%) (ILO 1 and 3)

Exam:

Exam 1 (20%) (ILO 1 and 2)
Final Exam (60%) (ILO 1, 2 and 3)

Recommended reading

Lever, C. (2011) Understanding Challenging Behaviour in Inclusive Classr@dingdon, Routledge

Supplementary texts

Howarth, R. (2008) 100 Ideas for Supporting Pupils with Social, Emotional and Behavioural Difficulties
(Continuum One Hundred®ntinuum International Publishing

Fisher, P. (2005). Emotional and Behavioural Difficulti@$oomsbury

Lougy, R.A., De Ruvo, Rosenthal, D. (2007). Teaching Young with ADH®»ndon: Sage Publications
Company.
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Websites
http://www.idponline.org.uk/psbesd/fscommand/launch.html

Journals

International Journal of Inclusive Education

International Journal of Disability, Development and Education
Disability& Society

Support for Learning

European Journal of Special Needs Education

British Journal of Special Education

Journal of Educational Policy
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Intellectual Impairment and Autism

Course Code: Psyc 3337

Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week (15 Sessions)

Instructor:

Course Description

This course is divided into two sections, the first one concerns intellectual impairment, its types,
causes, and identification. Other issues will be explored such as family and social stigma and
strategies to support children with intellectual impairment in learning. The second section concerns
with Autism, its meaning, forms, identification and causes. Other issues will be explored such as
introducing a number of strategies to support children with autism in learning.

Intended Learning Outcomes:
By the end of the course, you should be able to:

1. demonstrate an understanding of the concept of intellectual impairment
2. demonstrate an understanding of autism
3. discuss effective strategies to support children with intellectual impairments and autism

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.

Course Schedule

Week Topic

Week 1 Understanding cognition and learning and intellectual impairment
Week 2 Identification and assessment of intellectual impairment

Week 3 Understanding perspectives and issues (Guest speaker — parent etc.)
Week 4 General Learning difficulties and
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Week 5 Down syndrome and strategies to support learners

Week 6 Strategies to support general learning difficulties (2) Differentiation and intervention

Week 7 Visit specialist provision / Profound and Multiple Learning Difficulties

Week 8 Exam 1 (intellectual impairment)

Week 9 Understanding Autism; Identification and Assessment of Autism

Week 10 Strategies to support - developing social interaction and alternative communication
methods

Week 11 Strategies to support — using therapeutic and cognitive behavioural approaches

Week 12 Evaluating approaches (ABA / TEACCH)

Week 13 Individual education plans

Week 14 Reviewing Plans and recording progress

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.

Coursework:
Assignment on Case study / student profile (20%) (ILO 1, 2 and 3)

Exam:
Exam 1 (20%) (ILO 1)
Final Exam (60%) (ILO 1, 2 and 3)

Recommended reading
Intellectual Impairment:

Collins, B. C. (2012) Systematic Instruction for students with moderate and severe disabilities
Maryland, Brookes Publishing Company

Farrell, M. (2008) Education Special Children: An Introduction for pupils with disabilities and
disorders. Abingdon; Routledge

Fredrickson, N. & Cline, T. (2009) Special educational needs, inclusion and diverzityedn.
Maidenhead: Open University Press.

Herbert, S. (2011) The inclusion toolkitLondon: Sage.

Hodkinson, A. (2016) Key Issues in Special Educational Needs and Inglusicion: SAGE
Publications

Hulme, C. & Snowling, M. J. (2009) Developmetal disorders of language learning and cognition
Oxford: Wiley-Blackwell.
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Autism:

Brower, F. (2007) 100 ideas for supporting pupils on the autistic spectrum. London: Continuum
Happe, F (1994) Autism an introduction to psychological theory. London; UCL Press

Kalyva, E. (2011) Autism: Educational and therapeutic approaches. London: Sage.

Runswick-Cole, K., Mallett, R. and Timimi, S. (2016). Rethinking Autism: Diagnosis, ldentity and
Equality. London: Jessica Kingsley Publishers.

Supplementary texts

Armstrong, A. C., Armstrong, D. & Spandagou, I. (2009) Inclusive education: International policy and
practice. New York: Sage.

Powell, S. & Jordan, R. (2012) Autism and learning: a guide to good practice. London: Routledge.

Taylor, P. G. (2011) A beginner's guide to autism spectrum disorders: essential information for
parents and professionals. London: Jessica Kingsley Publishers

Websites
Intellectual impairment

Centre for Studies on Inclusive Education: http://www.csie.org.uk/

MENCAP: http://www.mencap.org.uk/

Autism:

Ambitious about Autism: http://www.ambitiousaboutautism.org.uk/page/index.cf

Autism Education Trust: http://www.autismeducationtrust.org.uk/

Research Autism: http://researchautism.net/pages/welcome/home.ikml

The Asperger Syndrome Foundation: http://www.aspergerfoundation.org.uk/what _as.htm

The National Autistic Society: http://www.autism.org.uk/

Journals

International Journal of Inclusive Education

International Journal of Disability, Developmant Education
Disability & Society

Support for Learning

European Journal of Special Needs Education

British Journal of Special Education

Journal of Educational Policy
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ICT for Special Educational Needs (DISEN/TELTA)

Course Code: TELT4305
Level/ Year:

Credit Rating: 3

Teaching Hours: 3 per week

Instructor:

Course Description

This course aims to develop knowledge of inclusive and assistive technologies. Technology can be
utilised to widen participation as well as helping people overcome elements of their impairments.
This may be through augmentation; education of skills to overcome impairment, for instance by
providing alternative language skills or social skills; adapting existing interfaces and functions to
overcome impairment; and substituting manual tasks with technologies that ameliorate elements of
impairments.

Intended Learning Outcomes
By the end of this course, you should be able to:

1. Demonstrate an understanding of assistive and inclusive technology, what constitutes
social inclusion through technology and how technology can be made inclusive.

2. Analyse and evaluate existing technologies that inform good practice in teaching and
consider ways these technologies can be applied to support inclusion.

3. Design and develop a resource which uses technology to provide learning opportunities
that are more inclusive.

Learning and Teaching Strategies

Teaching and learning opportunities will include practical workshops, discussions and presentations
that will increasingly encourage students to develop a systematic understanding of key aspects of
the module content. During discussion students will be encouraged to devise and sustain arguments,
commenting upon particular aspects of research, policy and theory against their own experiences,
and those of fellow students, tutors and other professionals. Students will be encouraged to support
in their learning further through Technology Enhanced Learning, including web-based and audio-
visual materials. They will also be encouraged to expand their database of readings and portfolio of
resources, which will assist them in completing the module assessment and will further enhance
their preparations for practice in an educational setting.
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Course Schedule

Week Topic

Week 1 An Introduction to Inclusive and Assistive Technology

Week 2 Exploring Assistive Technologies

Week 3 Exploring Inclusive technologies

Week 4 Barriers to learning

Week 5 Technology workshop

Week 5 Inclusive and Assistive Technology for Communication

Week 6 Inclusive and Assistive Technology for Literacy

Week 7 EXAM 1

Week 8 Inclusive and Assistive Technology for Physical needs

Week 9 Inclusive and Assistive Technology for Sensory needs (Guest speaker)
Week 10 Planning resources to overcome barriers for learning and / or assessment
Week 11 Designing and developing resources

Week 12 Trialling a resource to aid inclusion

Week 13 Development of resource

Week 14 Sharing and evaluating resources

Week 15 Final Exam

Assessment

This course will be assessed using 20% for coursework and 80% for examinations as follows.
Coursework:

An inclusive or assistive technology resource (20%) (ILO 3)

Exam:
Exam 1 (20%) (ILO 1)

Final Exam (60%) (ILO 1 and 2)

Recommended reading

Bowden Carpenter, L., Beard, L.A., & Johnston, L.B. (2014) Assistive Technology: Access for All
StudentsLondon: Pearson

Department of Health. (2013) Research andevelopment work relating to assistive technology
London: Department of Health
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Hayhoe, S. (2014) The need for inclusive accessible technologies for students with disabilities and
learning difficulties, In L. Burke (Ed.). Research, Reflections & Arguments on Teaching & Learningin a
Digital Age. Melton, Suffolk: John Catt Educational Publishing.

Hersh, M. & Johnson, M.A. (2008) Assistive Technology for Visually Impaired and Blind People
London: Springer ACE.

Wendt, O., Quist, R.W. & Lloyd, L. (2011) Assisive Technology: Principles and Applications for
Communication Disorders and Special EducaBgimgley, UK: Emerald Publishing

Websites

https://www.abilitynet.org.uk/

https://www.apple.com/uk/accessibility/

https://www.apple.com/uk/education/special-education/

http://www.assistivetechnologies.co.uk/

http://www.aspire.org.uk/whatwedo/assistive ict.aspx

http://www.bataonline.org/further-assistive-technology-definition

http://www.catch.org.uk/

http://www.gmc-uk.org/accessibility/assistive technologies/physical impairments.asp

http://www.microsoft.com/enable/at/types.aspx

SAMR model - https://sites.google.com/a/msad60.org/technology-is-learning/samr-model

Journals

Assistive Technology

Technology and Disability

Disability and Rehabilitation: Assistive Technology
Journal of Assistive Technologies
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DISEN principles

Overarching Definition:

All students: Includes students of different abilities, talents, skills, culture, language, and social
backgrounds.

Principles:
It is essential for all teachers to:

1) Accept and Respect the different ways in which all students might learn and communicate

2) Create meaningful engagement for all students through differentiated learning activities and
removing barriers to participation

3) Create a positive learning environment by addressing the social and emotional well-being of
all students

Other definitions:

9 Respect: Recognize the strengths that students bring with them from their different contexts
Differentiate: Providing equity by meeting specific learning needs for each individual student
Engagement: Active, meaningful participation involving guided curiosity and attention
Learning environment: Both the physical space and resources as well as the ethos

= =8 =4
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Operationalization

University lecturers will ensure all student teachers are able to demonstrate in their teaching

practice for all children:

Principle/Subject

Initial practice

Developing practice

Professional
practice

1. Acceptand
Respect

11

1.2

1.3

The student teacher
will include all
children physically
in the room,
providing some
opportunities for
interaction between
all children and the
teacher;

The student teacher
will welcome and
invite the
contributions of all
students
Person-first
language (e.g.
children with
disabilities, rather
than disabled child)

The student teacher
will internalize and
value the
contributions of all
children as
meaningful.
Diversity of
children’s contexts
is perceived as a
strength.

2. Meaningful
Engagement

2.1

2.2

2.3

The student teacher
will consider all

The student teacher
will provide

The student teacher
will provide diverse

students in productive and meaningful
development of differentiated differentiated
learning activities learning learning
and provide opportunities for all | opportunities for all
opportunities for students that is students that
learning and appropriate to their | supports and
engagement learning needs challenges them on
an individual level
3. Positive Learning 3.1 3.2 33

Environment

The student teacher
will consider the
social and
emotional well-
being of all children;
emotional and
physical safety and
presence of all
children is
considered.

The student teacher
will develop a
positive learning
environment in
which children feel
accepted and
valued.

The student teacher
will foster
community
cohesion and
support for
children’s well-
being, diversity, and
citizenship.

Possible observable evidence might include:

I Lesson Plans

9 Language of the student teacher

9 Practicum placement behaviors
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Palestinian Teacher Professional Development Index (PTPDI)

The key features of the PTPDI competences:

Level

Professional Development Stage

Key Features

Exceptional competency

Level 5 competences are very demanding and involve extensive
specialist knowledge and skills. It is envisaged that only a small
percentage of teachers would reach this level. At Level 5 teachers
are not expected to be experts in every aspect of the teaching
profession, but are expected to have developed a smaller number
of specialist competences (3 — 8) that enable them to take on
leadership roles within their schools and/or districts.

Advanced competency

At Level 4 teachers are expected to be able to demonstrate the
majority (75%) of Level 4 competences as well as all the Capable
level competences. As these are advanced level competences, to
reach this level teachers are expected to have substantial
experience and have engaged in extensive professional
development.

Capable competency

At Level 3 teachers are expected to be able to demonstrate all the
Capable Level competences. These will be developed through
increased experience and continuing professional development.

2B

Essential competency

Levels 2A and 2B overlap conceptually and provide a bridge
between the readiness to teach core competences that student
teachers are expected to develop by graduation (Level 2A) and the
essential competences they are expected to develop during
induction as new teachers (Level 2B).

2A

Readiness to teach core
competency

Student Teacher

(Practicum 4 & 5)

These build upon and extend the foundation competences of
Level 1. They represent the competences student teachers are
expected to achieve upon graduation to indicate their readiness
to enter the profession and become a teacher. These will
normally be demonstrated during Practicum 4 and 5 Field
Experience in schools.

Readiness to teach foundation
competency

Student Teacher
(Practicum 2 & 3)

These fundamental basic competences, which student teachers
begin to develop during the early years of their degree
programme, provide the foundation for their future development
as teachers. Students are expected to demonstrate during
Practicum 2 and 3 Field Experience in schools.
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Overview of PTPDI competences, sub-competences and core values, beliefs and attitudes.

Planning for learning and teaching

1.1 Subject content

1.2 Palestinian curriculum

1.3 Factors that promote learning

1.4 Factors that hinder learning

1.5 Link between planning,
teaching and evaluation

Teaching to facilitate learning

2.1 Learning environment

2.2 Teaching strategies and
resources

2.3 Technology Enhanced Learning
and Teaching (TELT)

2.4 Strategies for positive behaviour

2.5 Approaches to inclusive practice

2.6 Connections across the
curriculum and to daily life

2.7 Effective communication

2.8 Continuing professional
development

Assessing and reporting learning
outcomes and progress

3.1. Assessment for learning
strategies

3.2. Assessment to inform planning

3.3. Reporting pupils’ progress

Core professional values, beliefs and attitudes to underpin the professional teaching competences

1. Love and respect children and care for their well-being.
2. Value inclusive practice and the learning of all pupils.
3. Regard pupils as integral partners in the educational process.
4,
facilitating pupils to realise their individual potential.
5.
6.
7. Hold positive attitudes towards teamwork and collaboration.
8.

Believe that every pupil can achieve high but realistic expectations and that teachers play a significant role in

Hold positive, flexible attitudes towards change and a commitment to continued professional development.
Adopt a reflective and critical approach to teaching through examining, questioning and discussing one’s own practice.

Adopt high standards of ethical practice in all dealings with pupils and parties concerned with children’s education.
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PTPDI Specific to DISEN

Levels of competency progression

Level 1: Readiness to Teach (Foundation)

Student teacherare able to demonstrate the

following competences during Practicum 2 and 3:

Level 2a: Readiness to Teach (Core)

Student teacherare able to demonstrate the
following competences during Practicum 4 and 5:

Sub-competences

Indicators

Indicators

2.5 Apply knowledge and understanding of approaches
to inclusive practice; common and less common
additional and special needs; and differentiate
learning to motivate and engage all pupils; and cater
for their diverse needs.

Have awareness of some common special and
additional needs, and approaches to inclusion of
children with diverse learning needs; and take these
into account in planning and teaching.

Know some basic features of common special needs
such as dyslexia, dyspraxia, dyscalculia, autism
spectrum disorders, hearing, speech and visual
impairments, and additional needs including those of
gifted and talented pupils and use specialist resources

as appropriate; and take these into account in
planning and teaching for inclusion of all pupils.

Levels of competency
progression

Level 2b: Essential

Teachersoperating at this level
are able todemonstrate the
essentiatompetencedelow:

Level 3: Capable

In addition to the essential
competences at level 2b,
teachersoperating at level 3
areable to demonstrate the

Level 4: Advanced

In addition to the competences

at levels 2b and 3eachers
operating at level 4 arable to
demongrate the majority of

Level 5: Exceptional

In addition to the competences
at levels 2b,3 and #eachers
operating at level 5 arable to
demonstratesome specific

capablecompetencebelow. the advancedcompetences exceptionatompetences
below. below:
Sub-competences Indicators Indicators Indicators Indicators

2.5 Apply knowledge and
understanding of approaches
to inclusive practice; common
and less common additional
and special needs; and
differentiate learning to

Know some regular features of
common special needs such as
dyslexia, dyspraxia, dyscalculia,
autism spectrum disorders,
hearing, speech and visual
impairments and additional

Possess sound knowledge of
the common additional and
special needs of the pupils that
they teach and select
appropriate interventions and
strategies and specialist

Apply comprehensive
knowledge of the common and
less common additional and
special needs of the pupils that
they teach and draw upon this
to differentiate and evaluate

Liaise with specialists; work
alongside teachers, parents and
other stakeholders to know
and understand the additional
and special needs of all
individual pupils in the school;
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motivate and engage all pupils;
and cater for their diverse
needs.

needs including those of gifted
and talented pupils; have an
awareness of less common
special needs in their school(s);
and use specialist resources,
interventions and strategies as
appropriate; and take these
into account in planning and
teaching for inclusion of all
pupils.

resources that motivate,
engage and meet the needs of
all pupils; possess a working
knowledge of less common
special needs within their
school(s) in order to promote
an inclusive approach in
teaching; and refer pupils for
additional, different help as
appropriate.

learning as appropriate; select
from a range of interventions,
strategies and specialist
resources those that motivate,
engage and meet the needs of
all pupils and promote an
inclusive learning environment;
and refer pupils for specialist
help as appropriate.

collaborate with others to
develop whole school policies
and approaches to supporting
inclusion of children with
diverse learning needs.
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